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SCREENING LITERACY: APPENDIX TO THE FINAL REPORT: CASE STUDIES

PREFACE TO THE CASE STUDIES

We asked all respondents to provide case studies of film education
work in their country covering work in the formal sector (schools/
examinations), informal (outside school), and work supported by
contributions from the film industry or wider A/V sector. We asked
respondents to say whether case study projects were evaluated, what
the reach was, the sources of funding, and whether it was sustainable.

The case studies presented here provide accounts of work and give

a fuller flavour of some of the similarities and typicalities of work
across Europe as well as some of the key differences. The case studies
are organised under headings that were generated after we received
all of the case studies submitted. It is rare to find ‘pure’ examples of
film education work sponsored through one specific sector, setting,
or funding source. Much film education work takes place in many
different contexts with different sources of funding.
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CASE STUDIES: SECTION 1: FORMAL EDUCATION

Primary Education
5-11 years

Although many case
studies submitted were
all-age, or cross-phase, in
their address, Primary (or
Elementary)-only examples
were quite rare. In addition
to the two Primary-only
case studies below, we also
include some which have a
large, or majority focus, on
Primary age children.

Greece

In Greece, the Audiovisual Expression
(Cinematic Expression Programme) is a
national programme, introduced as an
optional part of Visual Arts Education, a
mainstream curriculum subject aimed at pre-
school, primary and middle school children.
Set up with government money, the pilot
programme which has run since 2011 is aimed
at cultivating audiovisual expression as an art
form, familiarising students with all forms of
art in a new way, using new technologies and
digital education tools.

To this end, Visual Arts Education is taught
two hours per week in Primary and Middle/
Secondary schools, and consists of five
strands: Music, Visual Arts, Drama, Dancing
- Movement and Audiovisual Expression.
The term ‘Audiovisual Expression’ refers to
all forms of expression involving audiovisual
media and tools, focusing not only on
technical elements but also on cultural and
creative aspects. It includes the following
topics: art photography, all film genres
(content analysis, direction, production),
animation, video art, visual reality projects,
comics and digital production (i.e. 3D
animation, computer graphics etc.). It focuses
on narrative communication, which uses the
norms of written and spoken language in

a more open, ‘out-of-the-box’, cultural way,
creating an alternative audiovisual language,
in parallel with mainstream literacy in schools
Using the ‘spiral curriculum’ teaching model,
where topics are taught in a more simplistic
way in primary education, and returned to

in a more complex way later on in secondary
education, the main themes covered are
audiovisual and cinematic narration; film
semiotics; creator’s/director’s (subjective)
point of view; film genres - animation, feature
film, documentary, reportage; point of view
critical analysis of film tools (sounds, film
language); analysis of the technical parameters
of film - interview and reportage on screen;
advertisements; skills and professions in the
film industry; production, promotion and
circulation of audiovisual products in the film
industry.

National Guidelines and a Manual are provided
for the teachers who wish to apply and work
on film education in the classroom. Because
the programme is optional and one choice
among others in Visual Arts Education, it is not
possible to record how much and how often it
is taught in the classroom. Ideally the course
of Audiovisual Expression should be taught
independently either as a core subject of film
education or as a part of media education at
schools, involving evaluation and assessment.
We would like the programme to become

a more regular part of the school curriculum,
either as a separate core subject focused

on film education or cross-curricular
throughout the school or as a part of media
education (currently non-existent). For further
information please see:

www.d chool.minedt
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Lithuania

Portugal

Slovenia

MOKAUSI IS KINO - ‘T am learning from film’
—is a 2 year project running until June 2013.
This project is funded through the European
Social Fund with the support of the Lithuanian
Ministry of Education, developing the concept
that reading and understanding the world
requires a knowledge of a wider range of texts,
including film texts. The project is convened
through a collaboration of cinemas, A Film
Festival (Kaunas) and the NFO Cuma (Travelling
cinema). Aimed at schoolchildren of all ages
and teachers, the project consists of film
programmes designed for schools and film
workshops for school groups. The emphasis is
on European films including several national
titles and is designed to develop taste and
critical response. The cinemas screen films at
the request of teachers/schools outside the
normal cinema screening schedule. All of the
school screenings are accompanied by short
introductions to the film and discussions after
the film. Special speakers (film professionals
or media educators) are invited to discuss the
films with groups of children (in classes of up
to 25 children). The project is supported with
teaching materials. In addition to film-viewing
and critical reading of films, this project also
supports practical film-making workshops for
different age groups of students. Mostly these
are on the lines of 3 day short courses that do
take place during the school timetable, thus
requiring schools to opt into the value of the
programme. The project also runs seminars for
teachers and for film professionals to assist in
teaching about film beyond the programme and
back in their schools or institutions.

Film is studied in Portugal most commonly

as part of social and civic education areas.
There are some small-scale opportunities to
study film as a separate subject in the middle
age group. Without a national film education
strategy, this case study reports specifically on
a regional project.

The Juventude Film School (Youth Film School)
is a programme run by the DREALG (Regional
Educational Authority) in Faro, Algarve. This

is a voluntary, optional programme aimed

at schools with objectives to implement the
analysis, appreciation and evaluation of films
including structured sessions about film
language and film processes. It is a systematic,
sequential programme aimed at five different
levels in primary schools (from Grades 5-9) and
a course of 3 levels for secondary schools (from
grades 10-12). The programme was launched
with a training opportunity for teachers in
how they might introduce and develop the
programme in their schools. Essentially, the
programme works around film screenings (4
sessions per academic year). Students can
then take part in a range of other activities,
including close analysis of the films and
worksheets are available to support pupil

responses to the films. Follow-up work includes

entering student responses to film into
competitions, or to be judged by pupil juries.

It is also possible to complete the programme
with a small festival showcasing student work.
There are extended activities attached to the
programme including a possibility for some

further teacher education that might achieve
accreditation.

Evaluation is undertaken through feedback
from the participants. This programme is
regional currently, but is entirely replicable and
sustainable on a nationwide basis.

www.drealg. min-edu.webside.pt/content_01.asp?Btree
1D=02/05&treelD=02/05/00/00&auxID=menudir

In Slovenia, in 2007, an animation project

was established as part of the art curriculum
in primary school drawing on guidance

from the Society for Animated Films. This
project focuses on teaching pupils how to
make animated films from the process of
storywriting, art and drawing work through

to animating the story and screening it.

An important feature of the project is the
pedagogic work of the project: pupils always
work together to develop their animation.
Pupils are involved in all aspects of the work
including producing the script from a story
they create themselves. Each member of the
group has a clear role and takes responsibility
for an aspect of the art-work. The group
decides on how the work should be sequenced
and then the animation is made through
photographing the pictures and entering them
into a programme for animation, Monkey Jam.
The outcome is a short animation film that is
then screened to other pupils and parents.

The project could be sustainable and is
replicable in a form of additional school

program, like school clubs

www.animateka.si
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United Kingdom

Film Education exists as an integral part of
literacy learning across all four nations in the

UK and as an optional separate subject post-14.

In the United Kingdom in 2004 the BFI set

up and managed the Reframing Literacy
project, a programme aimed at all 5-14 year
olds - the principle purpose of which was

to support the teaching of mother-tongue
literacy by incorporating the study of short
films into literacy teaching. The programme
advocated the centrality of film in any

model of 21st century literacy. It therefore
promoted all aspects of film - national and
world heritage, film form and language, and
appreciation of film as art — but all within a
definition of literacy. There were 5 objectives
for the scheme: to builld an infrastructure in
the local authorities to ensure the long-term
sustainability of moving image education
from Early Years to end of KS3 (aged 14); to
develop a cohort of lead practitioners who
are confident in designing and disseminating
curricula, resources and training for other
practitioners; to identify and explore learning
outcomes and pedagogies related to moving
image work in classrooms across Early Years
and KS 1-3; to explore ways of integrating
moving image education into mainstream
literacy practice; and to develop ways of
integrating the three sometimes separate
dimensions of moving image media education
(that is the creative, the critical and the
cultural).

The project reached 70 different municipal
areas (just over 50% of all municipal
authorities in England, and with contact in
Scotland, Northern Ireland and Wales). It ran

7 training seminars for ‘lead practitioners’

in literacy learning in schools, in municipal
authorities, and universities and that cohort in
turned trained over 2000 teachers in the 3 years
the project ran - and since 2008, many more
have been trained. In addition to the input

at the level of teacher education, the BFI also
created a series of resources that promoted the
use of short films in literacy learning activities.
20,000 copies of the resources sold nationwide
to date. 60 local authorities committed £850,000
(1€ million)into promoting film in literacy
between 2005-09.

Evaluated by researchers in literacy
development from the UK Literacy Association,
the results included positive impacts on
literacy (especially boys’ writing) and teachers’
motivation and confidence, and are published
in Moving Literacy On, a research project
which was examining progression in literacy.
www.ukla.org

The programme has been exported to Belgium,
Poland and Mexico. Since the project ran there
has been a further reporting of continued work
in at least 15 of the original 60 local authorities
engaged in the work. The BFI is exploring how

replicable the project is.

The British Film Institute is charged with
reaching into all four countries of the United
Kingdom and this initiative made its way
across the UK but not evenly. It was running
alongside the formal qualifications that are
taught separately and differently in each of the
countries and was a supplementary project
exploring the value of moving image work in
literacy learning. To gain an insight into how
this project worked with other formal projects
in the UK at the same time, it could be looked
at alongside Moving Image Education in
Scotland (www.creativescotland.com/)

which also had a primary purpose to widen
the concept of literacy; and with a close focus
on pedagogy.

earts

Www.ccea.org.uk/movingir




Secondary Education/
High School Education

The case studies below
represent examples of

film education work,
predominantly taking

place in high school settings,
as integrated into wider
arts, media, literacy and
humanities work. Most
countries reported that

film education has the
potential to reach right
across the formal education
sector but that film-in-
curriculum activity tends to
be a marginal attachment
to other subjects, and often
only being trialled locally
rather than nationally.

Denmark

In Denmark, some schools have a specialist
status and offer media and television study,
and also offer film as a separate subject of
study. As a high school subject it is supported
through government finance. There are formal
examinations and the Danish Ministry of
Education collects statistics of achievements
in film learning from school. Encouraging

a love of film is part of a broad educational
mission across all age-ranges as is an
appreciation of culture. There is an emphasis
on understanding film as an art form. The
examination, however, also places critical
viewing and film production as core aims.

There is no formal training in film education
for teachers pre-service. But there are a range
of providers of resources and supporting
workshops - the Danish Film Institute and
Station Next. These resources are focused

on teaching film and detail pedagogical
approaches.

Finland

In Finland film education does not occupy
any mandatory formal space in the school
curriculum, though it is offered as a separate
optional subject in the latter stages of
secondary education.

Work in 2004 to raise the status of children’s
culture in Finnish schools resulted in a year of
focused film activity in schools, funded by the
national government. Whilst one aspect of the
project was to see, discuss and evaluate films,
a very important objective was to encourage
children themselves to make films, showing
them to real audiences and analysing what
they had produced.

An important legacy from this project was
the collaboration it initiated, bringing together
all sectors of media education and was
considered a vital first step to answer the
question about how children’s culture could
be developed. The high profile nature of the
events provoked public discussion about the
importance of film education in children’s
learning and led to the introduction of
some specific film education work in
individual schools, an example of which
can be seen here:
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France

Germany

In France, teaching film and audiovisual
education is part of the overall offer in
education, based on a law passed in 1988 to
include arts education as a vital component
in the development of individual skills and
access to culture. Teaching of film as an art
promotes awareness of cultural heritage
nationally and internationally and contributes
to the development of artistic expression. The
most widely accepted model of film education
includes teaching film history, film theory and
practical workshops about cinema.

The Ministry of Culture and The Ministry

of Education in France oversee a number

of outreach programmes in schools

in partnership with cinemas and film
professionals. Three programmes have been
operating for more than 20 years: Ecole et
cinema (School and film), Collége au cinema
(Secondary School at the cinema) as well as
Lycéens et apprentis au cinema (High schoolers
and trainees at the cinema). The Ecole et
cinema programme is aimed at children from
kindergarten upwards and introduces students

to discovering film through watching the

big screen and discussing emotions. Collége
au cinema develops knowledge of cinema
further through more formal study of genres
and filmmaking. Finally, Lycéens et apprentis

au cinema develops appreciation of film by
focussing on directors, screenwriting and the
craft of filmmaking. It is estimated in 2011 that
nearly 1.5 million students experienced film
through Ecole et cinema; 681, 000 participated
in the Collége au cinema and 11% of French
students were involved in Lycéens et apprentis
au cinema. Since the launch of the programme
over 17 million students have participated in
one or more of the three programmes. In all,
these figures aggregate to 10.5% of the school
age population.

These programmes are supported by the
film industry and by the production of
support materials and training opportunities
for teachers. Work in this programme is
supplemented by website materials:

www.site-image.eu/

In Germany, film education is part of media
education and taught across all school age
ranges, supporting work in other subject areas
such as German, Arts, languages and ethics
though not generally offered as a separate
subject. There are some examples of formal
film study in Higher level study in schools and
some localised pilot projects in Film Education
e.g. Film in Deutsch-Zentralabitur in Bremen,
a high profile pilot project which commenced
in 2007 and ran for three years. This project
was a collaboration between the Department
of Education and Sciences in Bremen, the
University of Bremen, the municipal cinema
in Bremen, and VISION KINO. The project

had half of high school students opting into
studying film as part of the common school
leaving examination in German. The study of
film in the examination was organised around
a main focus, e.g. in 2008, this was around

the theme of ‘literature and war’. The study
involved looking at representations of war

in film. This pilot has fed wider activities to
support a broader film education strategy in
Germany and there are now new examples

of the programme having spread more

widely. Something similar in Lower Saxony
gained national attention. What's significant
about this pilot approach is that it fed wider
interest and in 2010, the Landerkonferenz
MiedenBildung, a board of representatives

for media education in all federal states,
published - in collaboration with Vision Kino —
a paper on standards in film education and in
March 2012, the national conference of Federal
Ministries and cultural affairs published a
declaration outlining common tasks of media
education in schools, including film education.

www.visionkino.de
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Hungary

Iceland

Film Education does have a formal place in the
school curriculum in Hungary as an optional
area of study, reaching approximately 10% of
all children. Film education activity, however,
has a wider reach. Since 2011, the Education
Authority, part of the Ministry of National
Resources in Hungary has funded a Secondary
School Academic Competition in Moving
Image and Media Knowledge. The main aims
of the programme are to develop talent. The
competition has high status in providing some
entrants with ‘additional points’ for university
entrance. See Competitions section below for
further detail.

In Iceland there is a project promoted by

the Film Centre for Compulsory schools in
Reykjavik by the Reykjavik municipality, to
provide ongoing support to schools in the
area of film education. It is supplemented by
some grants and schools buying in to part of
the service. The main goals are that through
film education work there will be audience
development and a widening out of young
people’s taste. The project also supports using
film as a tool across the wider curriculum and
aspects of the project are focused on personal
and individual development as well as
encouraging creativity. The Film Centre’s main
aim through this project is to increase the
competence of pupils and teachers to create
films and to use the medium positively in all
areas of the curriculum.

This project is ongoing and feedback is
collected periodically from participants.

In Spring 2012 the Centre ran a series of
free training courses aimed at students and
teachers. Courses were on: film literacy,
cinematography and scripts, image analysis,
adobe illustrator training, moviemaker and
more.

www.myndver.hvasso.is
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Republic of Ireland

Italy

Film education is an element of formal
education from ages 5-19 as a source

of enjoyment, in Ireland. Within school
programmes of study, film study exists to
support other subjects, notably English
(comparing film and written texts) and Irish
language.

In 2005, the Irish Film Institute produced a
Transition Year Moving Image Module and this
module was taken by students in high schools.
The module was written collaboratively with
input from a range of partners including the
Irish Film Board, the Irish Film Institute, PDSS
(Teacher Education) and the Arts Council

in film and moving image education. The
module comprised a national film screening
programme, national teacher education

and the production of accompanying film
education resources. The programme was
delivered by teachers who were recruited in

ten venues around the country and worked
with their own school groups. Films were
screened in local cinemas/arts venues

and included Independent films, US, Irish
film, world cinema and documentary. The
screenings were free of charge to encourage
participation. The project was evaluated
in-house and by each teacher involved
through collating numbers of and successful
completion by participants and through some
feedback.

The Module was delivered for Transition Year
programmes and is now online along with

several other recognised national programmes.

The Irish Film Institute produces a range of
film study guides

www.irishfilm.ie.learn

Whilst there is very little provision in the
primary years for film education, there have
been recent changes to education in Italy,
that mean that specialist senior high schools
now offer Cinema and Multimedia Disciplines,
focusing on technical skill, film aesthetics
and language, and a strand of Audiovisual
and Multimedia workshops, that focus on
professional and project management skills.
Film studies is a separate field of study in
the new fine arts high schools. Film is also
used as a tool of study in wider areas of the
curriculum. There are currently 110 fine arts
high schools or liceo in Italy.

Prior to these wider changes, the Art

Institute ‘Depero’, Rovereto, North-East Italy,
represented an example of film education

in an Arts schooling context. The school was
designed as a school of graphic design but
over the years it changed its objectives and its
operational guidelines to include the study of

languages and communication technologies,
multimedia, film and the use of global image.
A group of professionally trained teachers
have been delivering two hours of film study a
week and post the films on YouTube.

www.youtube.com/user/istitutodartedepero

There has also been some collaboration on
production with the Scuola Nazionale de
Cinema.

From 2012-13 the school will follow the new
curriculum in Audiovisual and Multimedia
learning. There is no formal assessment of
pupils’ skills in this programme beyond self-
evaluation. The Art Institute ‘Depero’ promotes
itself as a specialist centre of the Arts. To
extend this model of film education further,
there would need to be a national vision for
teacher training, and an expansion of technical
equipment
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Netherlands

Poland

In the Netherlands, there is no national
strategy for film education in schools,
but there is government money available
to support projects and organisations in
delivering film and media education.

This case study is based on the work that

has taken place in one high school in Zwolle,
that developed formal film education and
integrated it across the curriculum in all
subject areas. The project was established in
2008-09 through cooperation between the
Head and school teachers at the school and
outside film and media organisations, notably
Mediawijzer.net Mondiaan Foundation.

The programme was called Modern Media and
aimed to give students the knowledge, attitude
and skills to prepare them for the digital
society. It is a structured programme where

in First Grade (middle school), students can
select to follow a sequence of tasks. Spending
approximately 5 hours per week on the
subject, they variously studied film through

a range of viewing and analysis activities
supplemented by production activities. These
activities are used to study film through a
range of concepts: who sends the message?
(production); how is it made? (technology);
who is it made for ? (audience); what is the
message? (film language) and what is the

goal of the message? (form/genre). The cross-
curricula element works in integrating film
study into Economics (finance of film); History
(context) and Languages (communication).
Everyone delivering the programme received

training either in-house or through e-learning
and some formal film production training at
Open Studio (a recognised training centre)

so that production skills for teachers were
developed. The process of how to assess

the achievements is still in development.
Together with the Radboud University of
Nijmegen they have developed a baseline
assessment to measure skills at the beginning
and after the work. Students produce work to
be assessed: portfolios, questionnaires and
through showing their work for feedback.
These latter two tools of assessment are still
in development and there is not yet reporting
on achievements. Currently, the programme is
evaluated primarily via participant feedback
and its success might be marked by the fact
that it has continued on a year by year basis.
Nevertheless this is seen as a very specific
project for this school and there has been

no further development of a wider film
education strategy in the formal sector in the
Netherlands. The survey ‘Measuring Media
Literacy’ carried out by EYE, Cinekid and News
in the Classrooms has produced an extended
case study on the value of this programme and
the potential for it to reach more widely into
the Dutch education system.

www.thorbecke-zwolle.nl/kiesthorbecke/
plusprofielen/media.php

www.mediawijzer.net/?q=partners/thorbecke-sg-
maakt-kinderen-vroeg-mediawijs

In Poland, a strategy to secure a more
sustained programme of film education in
secondary schools was established in 2009 by
the Filmoteka Szkolna. It was set up in 2009
by a coalition for Film Education between the
Polish Film Institute, the Centre for Citizenship
Education and the Warsaw Film School

with input from teachers, film theorists and
academics. The programme collated a DVD of
55 key Polish films including documentaries
and animations and sent this to 14,000
secondary schools. This resource is free to ALL
schools online.

Training for teachers to use this resource

was initially available through a workshop
programme managed by the Ministry of
Education and the Ministry of Culture and
National Heritage. Approximately 800 pupils
and 500 teachers have taken part in film
education workshops. One of the main
achievements of the programme was the
opportunity to engage with films in the native
language and explore the relationship between
film and national culture.

Training is available for project coordinators
through attendance at national and
international conferences, rather than through
a formalised programme. Filmoteka Szkolna
does not have data on the take-up of the

DVDs but the achievements of those who have
taken part in the training have been assessed
through feedback collected in evaluations. As
these evaluations have only been collected

on a voluntary basis there is not a complete

picture of exactly how much the DVD is

used. In addition there was a comprehensive
e-learning training package for teachers
accessible to all and free of charge when the
project first launched but it was reported that
there may now be a charge for the training
resources.

www.filmotekaszkolna.pl/
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Spain

Sweden

Cinema en curs (Www.cinemaencurs.org) is a film  Cinema en curs is currently deployed in

education programme of the nonprofit cultural
association A Bao A Qu, which is dedicated to
thinking up, managing and developing projects
linking together art, culture and education,
especially within the school setting, with
creators and in partnership with cultural
institutions.

Cinema en curs was established in 2005 with
the aim of creating structural links between
cinema and education, placing film at the
heart of primary and secondary schools and, at
the same time, encouraging the participation
and involvement of students and teachers in
the cultural life. The two main objectives are

to enable the discovery of film as art and to
explore the pedagogical potential of film in the
school setting.

The programme is organised in three key areas:

* The Workshops. They are carried out in public
primary and secondary schools within the
school timetable with students aged from 3
to 18 years in three different modes. They are
jointly taught by a film professional and a
team of teachers. In its 8 editions more than
4,000 students have participated directly in
Cinema en curs.

¢ Teacher training to equip them with the
instrumental and methodological tools
needed for introducing cinema in the school
setting as art, culture and creation. Training
has been given to more than 2,000 teachers in
various towns in Spain and in countries such
as Argentina, Brazil or Chile.

five strands:
A regular annual workshop programme (since
2005), with students aged from 9-18 years of

very diverse social and cultural characteristics.

Cinema en curs started with this mode taking
its inspiration from Le cinéma, cent ans de
jeunesse, which it has worked in cooperation
with since its beginnings. Currently, 3 of
the annual programme workshops are
directly associated with the project of the
Cinématheque Francaise. Since 2005, 82
workshops in this modality have been carried
out; in 2012-2013 there are 11.

¢ Modular workshops (since 2010) structured

around documentary and fiction practical

tasks. In 2012-2013, 23 workshops with

pupils aged between 9 and 18 years are to be

conducted.

Little Cinema en curs (since 2010), for 3-9

year olds, currently in eight schools, with 1200

students and 23 teachers.

o Atlas Cinema en curs: documentary workshops
in primary and secondary schools within
the Cinema en curs modular program; and a
website where the documentary pieces are
published, leading to an exchange between
participants from all countries. A selection of
Lumiére Minutes, Portraits of trades and crafts
and Portraits of spaces may be seen at the
web. At the present time, the project is being
carried out in Catalonia, Madrid and Galicia
(Spain), Portugal, Argentina and Brazil. Work
is underway to incorporate Valencia and the
Basque Country (Spain), Italy, Croatia
and Korea.

The Swedish Government initiated a Creative
Schools Initiative aimed at offering all
children, regardless of their circumstances,
good opportunities to experience professional
cultural activities and develop their own
creativity, as well as to achieve better goal
fulfilment at school. In 2011 the Swedish
government provided SEK 150 million per
year, targeting all years of compulsory school
(grades 1-9).

In 2012 this was increased to SEK 156 million,
and the actitivites reached out over 252
municipalities and 126 independent schools,
involving over 620 000 pupils in grades 1-9
across Sweden (about 40% of the cohort). The
activities bought from this money are self-
selected by schools. They use the funding to
buy in cultural activities such as performances
or guided tours at museums, or to build
collaborations with the arts and convene
seminars/conferences in school. Schools can
buy in activities from any area of the Arts. But
film work became one of the most popular
activities within the Creative Schools Initiative.
The success of this initiative as backed by
government funding now needs to be matched
with some further investment in teacher
education so that the film work embeds more
fully into the curriculum, beyond the voluntary
aspects of it.
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Austria

Denmark

France

Film ABC in Austria is funded through a mix
of government and industry sponsorship to
lead a nationwide initiative on media and film
literacy. Its main work involves organising

a series of seminars and events aimed at
teachers and pupils focused on developing
cultural understanding of film. It has a key
role in developing successful partnerships
with the film industry to create opportunities
for film-making and convenes events at the
Film School in Vienna, as well as brokering
opportunities to work across the border in
Slovakia.

Film ABC offers basic and advanced training

to teachers, successful completion of which
results in an accreditation from the central
pedagogic institute for education and training
of teachers. Film ABC believes the successful
education of teachers enables high quality film
education work to happen in school settings.

www.filmabc.at

Station Next is a film school for young people
and their teachers based in Hvidovre,
Copenhagen, Denmark. It was set up with
support from the Ministry of Culture in 2000.
It offers short and long-term production
courses and holiday courses for middle and
high school students. There are multiple aims
and outcomes for these courses including:
individual development through the study of
a wide range of film, encouraging creativity,
enhancing cultural experiences and notably,
developing production skills. The materials
for the workshops have been developed in
collaboration with film professionals. Station
Next offers a range of courses that last from
one day to three years. There is also an annual
professional development session which
reaches around 60 professionals. Station Next
does track participants who go further with
their interest in film/media and enter jobs in
the film/TV industry. Evaluation of the success

of the programme is made in a variety of ways:

Station Next monitors numbers attending
workshops and completing workshops, as well
as collecting feedback. The organisation has
national and international contacts in similar
organisations e.g. Uganda.

‘Passeurs d’images’ is a cultural and social
organisation promoting Film & Image
education, contributing to the French urban
development policy and supported by the
ACSE (National Agency for Social Cohesion
and Equal Opportunities). It is registered

in the agreements on film and audiovisual
development signed by the French government
and regions as part of a plan called ‘Dynamic
Hope Suburbs’.

This project is supported by a range of
agencies including the Ministry of Culture
and Communication, the State Secretary in
charge of urban development, the National
Cinematography Centre (CNC), the National
Agency for Social Cohesion and Equal
Opportunities and the High Commissioner for
Youth, Education and Community Life.

The project reaches all the French regions
and overseas territories, and is supported by a
number of partnerships with local authorities,
cinemas, film and audiovisual associations
and social integration organisations.

‘Passeurs d’Images’ organises extracurricular
projects promoting film and audiovisual
cultural initiatives, aimed primarily at young
people, who, for social, geographical or cultural
reasons, don't have easy access to films and
other audiovisual events and activities.

It enables them not only to watch films, but to
learn the techniques of making and showing
films.

Its objectives are to provide better access to
film, to educate youngsters on film, to raise
public awareness to cultural diversity, to fight
against discrimination, and to mobilise several
partners in the same country to work towards
an overall strategy.

www.passeursdimages.fr/-A-film-education-
initiative-?lang=fr



